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Abstract

This study identified the internal and external fac-
tors which differentiate women who enter male-traditional
vocational training programs from those who enter female-
traditional programs. Data were collected from 470 women
enrolled in California vocational training programs. The
sample was stratified on both social class and type of vo-
cational training site - - either secondary, ROP, or com-
munity college. Approximately equal numbers of women in
male-dominated programs (Nontraditionals) and female-dom-
inated ‘programs (Traditionals) completed the self-admin-
istered questionnaire regarding: 1) demographic/family
background; 2) support/encouragement from others; 3) peer
experience with nontraditional programs, and 4) personal-
ity and sex-role orientation. HResults revealed the stu-
dent subgroups differed most significantly in the amount
of support, encouragement, and discouragement they re-
ceived from the important others in their lives. Recom-
mendations are made for steps which can be taken to im-
prove educational quality and foster equality of educa-
tional opportunity. '
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Factors Which Affect Nontraditional Vocational
Enrollment among Women
-/
An examination of the numeraus\;nfluegces upon an individual's

career choice indicates that men and women are affected by both

&

external factors, such as parents;,, peers and school personnel, and
internal factors, Such as family background, sex-role idealpgyg and
achievement motivation. The research clearly indicates that the ca-
reer choice process begins when children are quité:YQungi By the
time they afg fivé,;they have formed attitudes‘agd an awareness of
the world cfiéarg, and have developed opinions about the appropri-
’atenéss of certain careers for members of each sex. As they getf
older they tend to base their career preferences upon these stereo-
types (Eirchner aﬂd Vondracek, 1973; Marini, 1978; Siegel, 1973;
Tibbits, 1575 Tully, Stephan and Chance, 1876). As a result, boys
have béén observed to select a wider variety-of occupations taan
havé girls when they are asked'whap they’ expect to do when they be-
scome adults (Brady and Brown, 1973). And girls have tended to fo-
cus their attention on marriage and family activities, ‘rather than on
employment (Iglitzen, 1973). - l

External Factors

ﬁang stu@ies Lgdiéate that pg;en;s_aifegt their children's
educational agd;éccupatiﬂggl preferences and choices (Brown, 1970;
_Ecrger et al, 1967; Mitchell, 1977; Rehberg and Sinclair, 1970;
Sewell and Shah, iQSSa 1968b). Studies of adolescents indicate
parent-child felaticnships and famlly structures create substang
tial differences between adolescent boys and girls in their degree
of autonomy, independenéej se lf -regulation and assertiveness (Eard—

wick and Deuvan,'1§72ji And women who were raised by working

mothers have tended to be more career—crieﬁ%ed than those whose




mothers worked as bamemaﬁersj-parti;ularly if their mothers had a
Qgsrtive’atritudé‘ﬁaward their own empipyment (Hoffman, 1974;
- Klemmack and Edwards, 1973; Tangri, 1972).
Peers are ancther influence upon tge career choice process

A
(Penn and Gabriel, 1976). Young women have been observed to be par-

iﬁularly vulnerable to the influence of malés in general, and ésﬁ
pecially to the influence of the significant men in their lives.
!This would -appear to be a serious hinderance to their career as-
e pirati@néi since the research indicates both young and older men
tend to bold traditienil attitudes toward women's roles. In one

studr (Extwisle and Greenberger, 1572) ninth grade boys were found

to disapprove strongly of women Ealding "men's jobs." And another’
study of college students (Komarovsky, 1973) found men placed nu-
merous restrictions upon their wives working outside the home.

The ycﬁng men indicated a woman with a preschool child should only

work outside the home ";ﬁ.previiéd, of course, that the house is

L1

_run smoothly, the children do not suffer, and the wife's job does
not interfere with her husband's career.” Furthermore, girls in
nantraditian 11 voeational training courses named male peers as

" their most frequent critics (Lewis and Kaltreider, 1976; 'Ott et al,
1980),.but; at the same time, several studies have found tanat strong
support and encouragement from siggificané males can be an important:

motivating factor im the pursuit of a career, particularly for wo-

8

en in nontraditional occupations (Hawley, 1972; Tangri, 1972; Trigg
and Perlman, 1976).

Teachers’ diif",ntial axpectations and treatment of boys and

‘UTI\

girls also has a significant impact upon the students sex!tyﬁed
behaviors and attitudes. Chasen (1974), in a classroom observation
study, noted that teachers discouraged aggression more often in pre-




Eiﬂdergért%n girls than in boys and directed boys and girls toward
sex-typed activities. Boys were encouraged to play with blocks
‘and do wood-work, whereas girls were éﬂécgraged to make collages

and §1ay in the doll corner.

The PET?ET guldgﬁr% tests and the accompanying materials of-

ten used by counselors dame under scrutiny a few years ago for sex
bias (Birk, 1975). fhe finding of pervasive sex bias ip tha tests
. le% the National Institute of Education to issue guidelines with
espeét to sex fairness in the tests, the technical information pro-
videﬁ to counselors, and the interpretive materials provided to
users of tha tests.
s
. Yet man?ac@unsela:s have contipued to féster the current sex
segregated labor force. They have tended to give less approval to
women with nontraditiona} career goals than to those with c@nigrming

goals (Ott et al, 1980; Thomas and Stewart, 1971) and have discour-

aged young women from training for careers usually held by men (Cas-

serly, 1975; Haven, 1Y71; Luchins, 1976; Sghlcssberg and Pletraiega,

1974).

Internal Factors
Factafs such as locus of control, fear of success, and séxf
réle;orientatigg also affect an ingividual's work aspiratiﬂgs and
zzéiges! These internal factors are linked in complex ways and
often interact with the previc sly discussed external dimensions.
; Research supports the suggestion that -achievement motivation
is channeled differently in boys and girls from an early age. Girls
do better on tasks defined as feminine or sex appropriate (Miltan,
1959; Stein et al, 1971) and, as they grcw clder, are in re551ng1y
\ relgetant té directly compete with boys. As they reach adolescence,

m: 'y girls pere%ive occupational sﬁccé§§ as negatively instrumental




,£© marriage, which foria female is a traditional @éasure of success.
As a result, women often évaid success, as Horner has well determined
(1968, 1969, 1970, 1972).

Another factor influencing future expectancies and subsequent
achievement striving is the manner in whicih men and women account
for their own successes or failures. A person may attribute success
or failure to external faGtDIS-(i,é., lueck and task difficulty) or
internal factors (i.e., effcrtrand ability) (Holden and Rotter, 1962).

Theoretically, maximum seliaestaem and striving would be associated
with a téndéncﬁ to make intermal attribiutions for success and exter

nal attributions for failure. Women, on the other hand, have been

-

found to hold low estimates of their own abilities;a - attributing
success to external factors and failure to themselves. As a result,
women are far less likely to continue striving than their male coun-
terparts (Feather and Simon, 1973; Levine et al, 1976; Nicholls, 1973).
Sexarcle arleﬂtaticn is yet another dimensicﬂ influencing a

£

young &cman's career aspirations. Studies have shown that the more

traditional one's sex-role orientation is, the more sex-typed his/

her career choice tends to be (Davis et al, 1980; Zuckerman, 1976).
This results from‘the teﬁdency ior highly sex-typed individuals to
;is/her sex (EKagan, 1964; thlberg, 1966).

; fhé present study examines the relationship between traditional-
ism of career choice and severéLsinternal and external factors that
are likely to affect sﬁgh a choice. The enrollment by a woman in &
vczational eduéation program designed to prepare a student for a maie;
dominated’cccupaticn, such as %%fpéﬂtf?, represents a nontraditional 7

career choice by that woman. In the present study, women who had

made such nontraditional choice: ~e compared with those who have




(%]

made more traditional choices. Comparisonsz are made between the
groups on potential external influences, such as the attitudes of
other people clcse to them (e.g. parents teachers, friends) as

well as internal factors, such as sex-role orientation agd fear of

success. Such comparisons are expected to aid in expl ining why
some women choose traditionally feminine career goals, while others

opt for caréersﬁthat have graditi@nally been held by men.

Method

Four-hundred and seventy women enrolled in Califormia public

vocatiaﬁal training programs pa:ticiﬁated in the study: Approxi-

mately half of the women were currently enrolled in male- tradltlcnal

programs (N=246) (i.e., Nontraditional) and the other halé were 1n

- femaleitraditioqal prag:amsffﬂazzé) (i.e., Traditionals). A male/

female=traditional pragram was considered for purposes bf this study,
to be a pragram where at least 80 per:ent of\ the students enralled

Among the 224 women enrclled in female~traditional programs,

117 had pfeviausly consiuared taking a malé—traditlanal pragram but

had/degided against it (i.e., CQDSLdereds).' The faspg;dents were an

average of 20 years old and the sample was 73 pércent white, 4 per-
cent Black, 12 percent Hispanic, 2 percent Asian and 10 percent
other. Their average family income was between $15,DQDfand $20, 000

per year during 1979.

Samg;e Selegction

The déta were collected at nine separate sites in California -
= three secﬂndary, three Regiogalgacgupational=Center;/PT@grams and
thrge community colleges. _The sites were further strétified a& the
basis of saéia—econémic status, representing either lower, middle,

§
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or upper income areas, from which an equal number of schools were

selected. ' .
The surveyed sites were randomly selected within each of the
three income classifications from a sample pool of the forty-five

sites with the largest numbers of women enrolled in male-~tradition al

£

vocational training programs during the 1978=79 school year. A.
each site, a minimum of 20 women enrolled in a male-traditional préa
gram and another 20 enrolled in a female-traditi nal program com=

pleted a self- administered questionnaire.

Instrument

The self-administered qgesti@ngai;é required approximately 45

£

minutes to cempletéi 1t included items reflecting fcur’primarv clus-
ters of VEIlEblE§ 1) ﬁemggraphlcs/family backgr@und 2) suppgrt/

encouragemént from important others tc enroll in ncnfradltlogal pro-=

grams; 3) peer experience with ncntraditianal programs; 4) personal-

T =

Dgggggggg;cé[jag;}y baegg;gg;é; Each respondent was asked a

‘ﬁumbef g; questiéné about her fami;y background, such as éhat was the
sisé of her :E"amilj of origin, what were her parent's childrearlég
practices (e.g., demand’ fc“ achievement, Pratectivenezs), what was
her parents' educational attainment, what was her mother's employment
nistor?-(eig_, number of hours employed weekly, number of yeafs em-
plaféd, Qgéupatian, ocecupational prestige as assessed by the Duncan
Saciofeccgamig Index Esee Reiss et al,.1961] and'whgt ‘was the re—
spondent's age wben her ?chér started working). Questions were also
asked reéﬁrding!tLE“réspondent's employment history and demographic
background (elgi, age, ethnicity, marital status, and total family

income).
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bupport]encauragement A series of gquestions were desigﬁed to

assess the amount of support and encauragempnt the respgndeut eilther

tually received from ”1mpartanq others' (e.g., motheér, father, sis-

ter, brother, girilfriend, b@yfriend/busbagd, teacher, counselor) or
expected to receive 1if she decided to enroll in a male-traditional
vocational program. The respondents were first asked whether any of

the above individuals hadééveri 1) encouraged them to take or 2) had

-discouraged thém from taking a class not usually taken by a woman.

Then they were asked to rate, using a five- palnt scale from "1" équal—

ing very unsupportive to- "S§" equaling very supportive, how supportive
they felt each important other was or would be of their decision to

enroll in a nontraditional class. The respondents were also asked

" whether a school counselor or teacher had ever given them the im-

pression they would do well or poorly in a nontraditional program.

Peer experlegc . Respondents were asked whether any of their

femnle friends, male. friends, brothers or sisters had ever taken a

course not usualiy taken'bﬁ a member of their sex.

Personality and sex- role Drlentatlan,i Commonly- used psycho-

logical measures were emplayed to assess sex-rdle attltudes and other

per aﬂality factors. To measure sex-role orientations, phe Bem Se é—
Role Ingthry (BSRI) (Bem, 1974) was employed, which éfgvides a
self-reéport measure of masculinity and femininity. The difie&ence
between a persﬁnY? end@rsement of masculi y "and ieﬁiﬂine personality
ggéractéristics allows fcr the class;ficatign cf a person as being
ef%héf masculine, feminine, andr gynaus or undifferentlated Beck-

man's (1976) index'of the perceived advantages and disadvantages of

employment was used to measure work commitment. And-measures de-

=

signed to assess the internal factors of fear of succes (Zuckerman's

Fear of Success Scale, Zuckerman and Allisqn; 1976) and 1gcusiaf

control (Rotter's Internal-External Control Scale, 1966) were also

, H
used.

10
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Results
The assumption behlnd this research was that career decision-

making is quite complex. It was contended that external factors

(i.e., demographics, family background, support from imp@ftant chéréif
peer experience with nontrgditional courses) and internal factors
(i.e., personality and sex-role éfiéntatiaa) wguld together impaét up-
on an individual's career decisicn-making. The goal of this research
was to identify those variables which differegtiéte women students

1

who enroll 4in male~dominated courses from those who continue taking

female-traditional courses. To complete this task, the data were
analyzed using a two-step process. First, a series of analyses of
variance, chi-sguare, and t-tests were computed to identify those |
variables which s%gnificantiy,differéntiaﬁe the student subgroups.
The initial Qﬁal ses uncovered 3% variables - - eight demographic
variables, eightaen suppcrt variables,rtwg peer experience varlablés
and five-persegality variablea - - whigh diifered between the Tradi-

tional and Nontraditional student groups at a minimum .10 level of

significance.

iNQntraditicnal versus Tradlticnal Students

~THese thirty-three external and intargal va:iables were included

in two stepwise discr ;minant analyses(ccntrasting the Nontraditional
students with both the“Traditi@nals agd?ééééi&ereds sépgrate;{.
Because those students who had at one ﬁime cansideréd enrolling in é
,cntra&i;icgal program did not clearly fit into either the Tradition-
al or Néﬁtraditicﬁal sqbgr@ups, é separate suﬁgrggp of Considered
students was formed. The creatio é of this suggraup allowed fo‘thE

comparison of the Ncntraditicnal students with bcth the Trad;tlﬂnals

L] ¢

and Considereds segarafelyg




The analyses were computed forcing three demographic/family back-
ground variables into the équétién first, followed by the 33 ind--
pendent variablés of interest. The dem@grapgics forced inio the
analysis:ingludeé ethniﬂitﬁf socio-economic status and marital sta-
tus. These variables weré;fafEéd in for two reasons. First, pre-
vious research has snéwn that socilo-economic status is related to
certain psycholegical variables (see Evanoski and Maher, 1979) and
thus Wé'wisbéﬁ to control the ;mﬁagt of this variable upon both the
depéndenﬁ and igdepenéent‘variables, Second; because we wished to
provide'iniérmaticn which could be utilized with all students, not

‘only tbﬁse of a particular race or saclal class, these background
varlaﬁles were 2antrolled in the analysls prior to the introduction
of the 33 variables of intérest,\

As fevea;ed in Tabié 1, t;evthreé demggfaphié variables ini-
tially farcedfintc the aﬁalys%s aﬂcauﬁieé for less tnan two percent
of the variancel After ;ngluding the 33 variables in the ana 1ys}sg
é tgtal of 15 variablés enteved th equation - - the three demograph-
lcs ggfeed 1nto thé equation followed by 13 independent variablé%

with an F of 2.0 or higher. fﬁ tgtal, aépréximately 41% of the var-
iance was explained between the two groups and 84% of thé Tradition-
al students and 78% of| the Nontraditional students were correctly

classified. ,/

—

The results clearly indicate that the Trad;tiaual students dif—

f

[ 1]

r signifi;antly from the Nontraditional students in terms of each
of the four clusters of variables, but particﬁlarly in terms of the °
suppﬂrt and encouragement they have receivedsfrom 1mpartagt cthers

The Nontraditional students received more suppart dnd encauragement
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from fe%ale ‘and male friends and family members, in addition to
ch@cl éersennel - = teachérs and. cgunselafs The Nontraditional
| .

studént% alsd had more friends who- had enrolled in a course n@t
lusually %ahen by a woman., and they were currently emplayed mere
hours per week than thg Traditiaﬂal students. Finally,.the stu-
dents in ma;éedcminated programs were alsa less tradltional in
their se ';rcle orientations than were ' the students in. female-dom-
inated programs, as evidencéd by tﬁeir:higher masculinity and lower

Temininity scores on Bem's Sex-Role Inventory.

Nontraditional versus Considered Students

The abdve analyses was then régeated for.the Nontraditional stu-

e

dents and the 117 %fﬁﬁentgaﬁhc at one E}me-gcnsidéreé enrolling in
a male-dominated course, bﬁt‘ﬁeéérﬂéid (Gensiderads). ~As before,
the data were examiged farcigg the. three Eémagraphic/family back-
ground varlables into the analysis ii:st, fcllgwed by the 33 inde-
ES} _ pendent variables of interest.= ' » -&;??%,

- As revealed ig Table 2, the results shcw that there are numer-

. ous diiferences between the Nontraditional and Cansidered szudegtsr
The iaur greups of variables included in the ;nalysis ~ - demograph-
ics/faglly_%gchgrcund, support/encouragament from important others,
peer‘experiéﬁee jithfnéﬂtfaditicnal programs, and pegsonality and
sex-role orientation - - égplaiged a large ﬁartien of the;varignge

betﬁegn the twc'grbuPS- And, as with the earlier’fr§qgtional versus

3

Nontraditiofzl analysis, the dé@ggraphic variables first forced into
the equation explained in?ba m;nar portion'of the variance between ..
the two subgr@ups (apprcximately one percegt) However, after igclud
Lng ll gf the 33 indepéndent variables in ‘the analysis, a iétal-éis

20 variables entered the equaticni These were the three demographics

i,
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followed by 17 independent variables. Id total, 28% of the variance,
wés explained between the two groups and ?3% of/the Considered stu-
dents and 77% of the Nontraditional students were correctly classi-

fied.

NSERT TABLE 2 ABOUT HERE

Once more, the data reveal sizable differences in the amount

of suppart and encauragemégt the respondents re¢e;ved fram impor-

tant Dthers However, when these analyses are cgntrastéd with the
earlier ones iar the Traditicnal versus Nantradltianal studentg

the data point out that the amcunt Df dis;auragement the student.
regeives is also related to whether she decides to enroll in a non-
traditional course. In the earlier analysishggﬁtrasting the “on- .
traditisnalsiﬁith.the‘Traditiagals, gct one variable relating %c
disceuragem&nt from important cthers entered the equatlcn. However,
in this analysisi whethe; or not the gstudent had beaa disccuraged
from takiﬂg a‘néntraditicnal course by her peers, teachers and/or
cauqselcr was highly correlated with whether or not she actually
enralled in the eaursa. As would be expeated the students whe
actﬁaliy enrclled in the nontraditional  class tended.tc receive
maré suppart and less dlscguragement than those who elected nat to
Eﬂrﬂll, Fu?thermare, when these agalyses are compared with thg
éarlier ‘ones contrastigg Traditional with Nggtraditianal students
it beégmes apparent that the educatiaﬂal perscnnél exert a sizable

amount of influence over the students' -decision to actually eg:all

in a nontraditional program. In fact, support. from. school perscnnel

P

explained the largest amount of variance between the Capsidered and

N@ntfaditianal students
- In terms of demcgraphic difierenges, -the m@thers of the Ngn—

traditionals had been employed for more years than the mothers of

= % . . = &3k
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the Considereds. And, as with the previous analysis, the students

who actually enrolled in a’ndﬁtfad;tianal course tended to be less
traditiaéal:in their sex-role ideology, as evidenced by their lower
axpeatatians of getting married, and more intermal in their 1Qcﬁs

ﬁaf control Qrientaticg than the students who had only 23331déred en—
ralling in a ncntraditicnal course.

Figally, when examinigg the two discrimigant analyses, it be-=

ccmes appareat that they differ 1h terms of hcth the gumbér of steps
‘in ‘the equatian and the amcunt of variance explained by a single var-

iable. The Traditional versus Ncﬂtraditicnal analysis had fewer
: g T ’

stepé and the first variable to enter the equatién - - "encouragee

ment from females" - - explained 18% of the varian:e as cantrasted
with "sugpcrtiveness frcm schacl persgnnel" in the Considered versusb
Ncntraditianal analysis which éxplained only 5% of the variance be—
tween the twg‘grgupsg This finding may be due to the fact that the
Traditicnal'vérsus Nantfaditicnal»analfses ware cémputéﬂ exéluding
the Cansidereds, since it was felt tbat the Ccnsidered were not a
unique group but rather had certain factors in common with bath the
-Traditional and Nantraﬂitianal groups of students. These analyses
seem to support this assumption.
K Di,é;usgig;

This study iQentified'signiiicant'diiferenees-béfween women
whé enroll in a nontiraditional program and those who continue to
take courses wﬁ%ph‘gre dominated by femglesi; It should be noted,
however, that Eggn'thaugb sigﬂiiicant différénees wereigbsefved be=
‘tween thase in male-dominated prégr§ms and those in femaleadaminated
programs, these findings reveal agly the asscciaticn between en:all;

ing in a nantraditignal program and the students' status with re-

% P : 4 o
2 . - 5]




spect to demographics/family background, support from importaft

others, presence of role models, and both personality and sex-role

orientation. What the t:ﬁe cause and effect relationship is cannot

be determined. Hewever,eit is. possible to speculate as to the cause

of certain of these eeeeeietiens so that policy recommendations can

be formulated.
. L
' The data revealed that the onme dimension which most signifi-
cantly differentiated Nontraditionals from beth the Traditionals and

Censidereds was the ameunt of support and eneeuragement they received

4 from the important others in their lives. The”Negt:editienel stu-
; dents eeneietently reeeived more support from male and iemale friends

" and family members in addition to teeehere end eeunselere In fact,

' the one variable indieeﬁing the ameunt ef enecuregement the reepend—

" ents received from female if;ende and family membere alone accounted.

fer 18 percent of the'ﬁe:iegee between thefTreditienel and Nontradi-

tienal eubgreups

 Some ef the diiiereﬂees whieh ware ebeerved between the etudents
are not easily subjeet ‘to influence or mcdifieetien (e £, demegraph;
ies and internal feetere) end others are (e.g., degree of euppert‘ene
egeeu:agement from iemily, friends and edu;etienal personmel). Siﬂee
the most significant diiiereneee between the etudente whe ugdertake

nentreditiQEE1 treiging*aﬂd,theee whe”de otherwise ie!ig terms of
’ - \

-.the amount ef support, eeneeuagement, and dieeeuegement they receive -

from the important ethefe in their lives: it is assumed that theee

individuels exert considerable influence upon a woman’ 's career aspira-

tions.

For tbe purpose of improving educational quality and feetefigg

equality of educational eppertunity; the ettentieg of beth policy

makers and educational staff members should, therefore; be focused

16
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upon educétigg the important others - - famil§'iembers, friends, and
educators - - of today's young men and women. fhése individuals
‘shculd be made aware that the majority of today's women will hold
jobs outside the home, and that many of these women will b§ tné sole

sugpert of théir families. As a result, these women will need to

earn arespectable wagej and a ncntraditicnal_careeé offers them that
cpgﬁrfunity. The influence of these individuals upon a Stﬁdéﬂt's"‘
‘career aspirations should be stressed and tﬁéir assistance should be -

solicitedfin the recruitment of nontraditional students.




VAR Table 1:, Stepwise Discriminant Analysis for all
Traditional versus Nontraditional Students

I - U-Statistic® Mean o

Variebles in'Ordar_uf_Entryb‘ ~ Ftoenter after entry Traditional Nontraditlonal
T - T Ne120 Nl

Socio-economic status (coded 1=lover, 2.45 00 - L0 206
2=middle, 3=upper) | \

Marital status gaaasd,lﬁseparatad,* 188 .08 1.78 ° 1.86
divorced or widowed, 2=single- -

. ormarried o . p |
Bthueity (codod levhite, Zsaomhite) 106 . 08 L3 [ 15
Tncoursgement from females®  [d.80 o
‘Female friends’ nontraditional en- ¥ |
roliment (coded 1=yes, 2=n0) . 2.4 g4 158 1.22
- Bem masculinity sum - 1528 1 . 4.4 5,08
Nunber of hours currently worked 9,63 69 0.2
Supportiveness frommalesd - 7.8 .67 3.99
‘Bem femininity swn -~ - - 963 6D 5,01
 Encouragement from school personnel® 6,32 .64 P T 86

N % Correctly Classified
S S YRS | 1. TR
ﬁﬁmﬁmMMﬂMﬁmMNHMMﬂmMMMHWMM@i_”fh--
the end of the equaton - - step 16 - - the obtained U-statistic was .50, o
Db3oeio-econonic status, marital status and ethnicity. were forced into the equation first to
control for thé%?"inflhgnca upan,ﬁath@théhindeﬁendent and dependent: variables. |

CComposed of the’summation of ‘the mmber of female friends and fanily members (1.e., girl=
friend, mother and ‘sister) who encouraged the respondent to enroll in & nontraditional course.
dcomposed of the méan of the items describing the degree of support (from "1"=very unsup-
~-porfive to "5"=very supportive) the respondent has recelved or perceives she would receive
frgmibo;h=male;£riend3=andffgmily“membars (1.e., boyfriend/busband, father, brother, male
friends, male students) {f ghe decided to envoll in a nontraditional class, o
eComposed of the sumnation-of itens describing the number of school personnel (1.e., teacher,

5

" counselor) who' encouraged, the respondent to enroll in a nontraditional course.

o ~[ . . , .
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Table 9 - Stepwise Discriminant Analyais for all Considered versus Nontraditional Students?

A
b

| Mean =
| " U-statlstic Considered  Nontraditional
hVariables in Order of Entrvb P to enter after entry (N=117)  (N=246)
T - , S U o) S
Bthnicity (coded l=white;” “Ba nanwhita) 1,10 .08 1,26 1,20
Socio-economic status (coded 1=lower, 0,69 .99 1.97 2.05
%emiddle, J=upper) = . ’
Marital status (coded l=separated, 0,85 0 18, 18
divorted or widgwad 2§Eingla-nr | o
parried) e e
Suppqrtiveness "Tron sehool persannelB 13,00 TR | 76 4,11
Encouragement from peersd 11.46 91 0,60 1,00
Number of years: mother has worked 12,03 BT 6.31 9,07
Female friends’ nontraditional en- 8,01 .84 - 1,38 1.23
rollmént (coded 1=yes, 2sno) | . ,
Intention to get married (coded 1= 614 .83 3,69 3.2
do ot expect to, to S=definitely - |
expect to) ST L |
Supportiveness fron femles® C48 81 3.9 4,09 .
Rotter locus of control sum (coded 4,40 80 . 406 . 348
O=internal, to 1l=external) S o R
. Counselor or teacher indicato R - 4,16 19 042 . 067
would do well, (coded0=no, 1=yes) . ’
Discouragement from peers 400 . 8 0 082 . 06
Discauragement from aducatianal C 4,08 76 000 001
Persunnelg a N .
%4 correctly classified-
- 75,60 0140

TToetiotes o vt jage)




Table 2: (footnotes) o

¢a whith explained 1% or more of the variance are included in the

4oaly those level 2 varlabl e
table, At the end of the equation - - step 20 - - the U-statistic was .72,
b3acio-scononic:status, maritel status end ethnicity were forced into the equation first to
control for thelr influence upow both the dependent and independent variables, |
CComposed of the mean of the items describing the degree of support (froml=very unsupport-
1ve to+f=very supportive) the respondent has received or perceives she would receive from

educatfonal staf menbers (1.e., teacher and counselor) {1 she decided to snroll in a nom

~ traditionsl class, o |
dcomposed of the sumation of the nusber of peers (1.e., girliriend, boyfriend/bushand) who

encouraged the respondent to enter 8 nontraditional course,

@Composed of the mean_éi the items describing the degree of support (from lavé}y unsupportive
{0 6every supportive) the respondent has recalved or perceives she would receive from female

triends and fanily members (1.e,, mother, Blster, female friends, female students) if she
~ decided ‘to earoll id a nontraditional course, * |

fComposed of the' sumnation of the number atipsers (i;ei, girlfriaﬂd, boyfriend/husband) who

discoursged the respondent from enrolling in a nontraditional class. . ,
Boomposed of the summation of the aunbér of educational staff members (1.e., teacher, coun-

. galor) who discouraged the respondent from enrolling in @ nonfraditiqnal class,

5
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